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ABSTRACT

Social enterprises help sustainably develop the national economy by focusing on social values. Social
entrepreneurs contribute to significantly reducing unemployment, poverty, and social evils. Therefore,
developing entrepreneurship education to increase the number of social entrepreneurs deserves the
attention of many countries. Women are also part of society. However, female entrepreneurs make up
only one-third of that of men. This study evaluated the differences between gender groups in the
relationship between education and social entrepreneurship intention. Data collected from 811
Vietnamese students were analyzed using partial least squares structural equation modeling to assess
gender differences. The results show that there is a significant difference between women and men in
the formation of social entrepreneurship intentions. Meanwhile, the impact of entrepreneurship
education on gender is not clear.
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INTRODUCTION

Entrepreneurship is growing strongly and is
increasingly attractive in many countries
(Aparicio et al., 2022). With an important role in
promoting innovation and  productivity,
entrepreneurship has even become a measure of
the prosperity of an economy. However, the
economic trend of sustainable development and

focus on social values has led to the formation of
social entrepreneurship (Al-Qudah et al., 2022).
This form of entrepreneurship combines
commercial goals and social value creation
(Sahni & Chopra, 2022). This diversity makes
social entrepreneurship a sustainable engine for
the economy. Social entrepreneurship has
significantly reduced unemployment, poverty,
and social evils (Lukman et al., 2021). Therefore,
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policymakers and educators in many countries
focus on social entrepreneurship as an essential
strategic form for parallel socio-economic

development.

In the study of entrepreneurship,
entrepreneurial intention is an essential
foundation for promoting entrepreneurial

behaviour (Kolvereid & Isaksen, 2006). This
prefix helps explain the most comprehensive
entrepreneurial ~ behaviour and  results.
Entrepreneurial intentions can be developed
through education, not through the innate
characteristics of the individual (Hyams-Ssekasi
& Taheri, 2022). Many studies have shown the
specific role of education in shaping and
developing entrepreneurial intentions (Ip et al.,
2017; Hassan et al., 2021). Some argue that
entrepreneurship education helps maintain and
develop startups more effectively (Kirby &
Ibrahim, 2011).

Social entrepreneurship is a phenomenon of
great interest to academia and a case of
entrepreneurship (Tan et al.,, 2020; Forster &
Grichnik, 2013). According to Lent et al. (1994),
social cognitive career theory (SCCT) better
explains social entrepreneurial intentions (SEI).
Based on two core factors, self-efficacy and
outcome expectation, SCCT comprehensively
explains the process of forming SEI (Tuan &
Pham, 2022). Compared with the theory of
planned  behaviour (Ajzen, 1991) or
entrepreneurial event theory (Shapero & Sokol,
1982), SCCT also has an advantage when it comes
to explaining the relationship between the
individual and the environment (Tuan & Pham,
2022). Therefore, this study uses SCCT to explain
the relationship between entrepreneurial
education and SEI.

Entrepreneurship reports show that the
proportion of female entrepreneurs is only % of
that of men (GEM, 2022). Although feminist
awareness gradually removes restrictions on
women's abilities (Xu et al, 2018),
entrepreneurship is still a significant barrier for
them. At the same time, although the likelihood
of successful entrepreneurship is similar
between the two genders, men are still more
popular and favoured in most countries (GEM,
2022). According to the statement of the Vietnam
Ministry of Planning and Investment (December
2021), Vietnam has 857,511 operating
enterprises. Besides, according to statistics from
the Vietnam  Association for Women

Entrepreneurs, the number of Vietnamese
enterprises owned by women has increased
rapidly in recent years, from 4% in 2009 up to 21%
in 2011 and reaching 25% in 2021, the highest in
Southeast Asia. This situation shows the urgency
of balancing the proportion of entrepreneurs in
terms of gender. However, the growth of the
number of entrepreneurs must be carefully
planned for a long time. In particular, managing
potential entrepreneurs effectively promotes
social entrepreneurship (Tuan & Pham, 2022).

Consequently, this study focuses on testing the
formation of SEI among university students.
However, instead of considering only female
students' entrepreneurial intentions (Rahman et
al., 2022) or specific policies for female students'
entrepreneurship (Westhead & Solesvik, 2016),
this study analyzes multi-group analysis (MGA)
to compare the difference between male and
female social entrepreneurship intentions. Since
gender differences make a huge difference to
entrepreneurial intentions (Le & Lisovich, 2022),
the multi-group analysis will help reveal more
deeply the nature of relationships.

This article is structured into five sections.
First, this section introduces the research issues.
The following section presents the literature
review and the research model development.
The third part covers the research method, and
the fourth is the results. Finally, the last section
is the conclusion and managerial implications of
promoting SEI among students.

LITERATURE REVIEW
Social entrepreneurial intention (SEI)

Entrepreneurship is defined by Low and
MacMillan (1988) as "the creation of new
enterprise”. The intention is a perception state
towards a specific goal, expressing beliefs about
behaviour, thereby shaping behaviour (Krueger
et al., 2000). Entrepreneurs and academics also
consider firm entrepreneurial intention a
prerequisite for entrepreneurship (Liu et al.,
2019). In academia, entrepreneurship has been
defined in a variety of ways. The first
understanding is the willingness to make "new
combinations” (Schumpeter, 1934), which is
understood as using new, creative ways and
methods to solve pre-existing problems. The
second interpretation is the willingness to create
a "new enterprise"” to solve existing problems
(Low & Macmillan, 1988). SEI refers to the
intention to establish a social enterprise (Mair &
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Noboa, 2006) and is considered a branch in the
study of entrepreneurial intention. More
generally, Tan et al. (2021) define SEI as the belief
and self-recognition of a person who intends to
establish a new social venture. Tran and Von
Korflesch (2016) say that SEI is an individual's
"belief and desire to set up a social enterprise". In
this study, SEI is defined as using innovative
ideas to start an enterprise. This enterprise was
established to solve society's unsolved problems
and contribute directly to the community.

The first attempt to develop a theoretical
model of SEI formation was made by Mair and
Noboa (2006). Research on SEI has been
proposed for a long time, but it was not until
2006 that Mair and Noboa pioneered the
foundation for the development of later studies.
Anwar et al. (2020) and many other researchers
have argued that entrepreneurial intention is
developed through training and exposure, not
innate. Like other business fields, the intention of
social entrepreneurship is formed through
learning and evolving based on knowledge,
problems, and social activities (Wardana et al.,
2020). People with experience in working with
social issues tend to have higher intentions to
become social entrepreneurs (Hockerts, 2017).
Therefore, SEI may be more likely to appear if
exposed to many social issues.

Even though there has been steady growth in
research into social entrepreneurship, little is
known about the underlying motivations for SEI.
Various conceptual papers have been published
to propose premises for SEI (Mair & Noboa, 2003;
Tukamushaba et al., 2011). For many scholars,
social enterprises have provided innovative
models for positively addressing society's
problems and filling the gaps in national social
welfare programs (Gupta et al., 2020). Because of
this, SEI research is crucial because it sheds light
on the existing literature on social
entrepreneurship, especially studies on SEI from
the perspective of emerging economies like
Vietnam.

Social cognitive career theory

Social cognitive career theory (SCCT),
developed by Lent et al., was officially published
in 1994. SCCT focuses on several cognitive
variables of individuals and how these variables
interact with other aspects of the person and
their environment to help shape career
development (Lent & Brown, 2006). This theory

is famously known as the most popular theory,
used to explain the formation of interests in
learning and career orientation, selection, and
pursuit of related aspects of a future career. Not
only that, SCCT was selected to explain
performance and persistence in the education
and occupational fields. SCCT was originally
developed to address the role of baseline
variables such as self-efficacy and outcome
expectation in developing career interests,
career choices, and job performance. Recently, it
has been developed and extended to research for
both job satisfaction and education (Lent &
Brown, 2006; 2013). This theory is widely
applied in studying the relationship between
individuals and the environment in professional
behaviour. In the context of SEI, the
comprehensive role of SCCT has also been
confirmed in many studies. According to SCCT,
self-efficacy and outcome expectation influence
an individual's behavioural intention (Lent et al.,
1994).

Self-efficacy is "a person's confidence to
successfully perform various responsibilities and
tasks that come with becoming an entrepreneur”
(Ramadani et al., 2022). According to Ukil (2022),
self-efficacy refers to a person's ability to
establish and maintain a business. Since social
entrepreneurship comes with many risks, self-
efficacy makes individuals more confident in the
entrepreneurial process. At the same time,
individuals are more likely to start a business if
they possess the relevant skill set. According to
Tuan and Pham (2022), self-efficacy helps to
limit psychological barriers when forming SEI.
Hockerts (2017) also suggests that self-efficacy
helps to reinforce SEI better.

H1: Self-efficacy has a positive effect on SEI

Outcome expectations significantly predicts
overall business intention (Blaese et al., 2021).
SCCT develops outcome expectations to
complement traditional entrepreneurial models
such as Shapero and Sokol (1982) or Ajzen
(1991). Outcome expectation is an individual's
belief or visualisation of a possible outcome after
performing a behaviour (Lent & Brown, 2008). In
the context of SEI, high outcome expectations
make individuals try harder and more persistent
with their entrepreneurial intentions (Guerrero
et al., 2008; Zeffane, 2013). At the same time, the
outcome expectation also helps the orientation
process for entrepreneurial purposes more
effectively (Liguori et al.,, 2018). Blaese et al.
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(2021) also support the positive impact of
outcome expectations on SEI.

H2: Outcome expectation has a positive effect
on SEI

Entrepreneurial education

Equipping entrepreneurship skills is extremely
important for startup students. Many scientists
consider entrepreneurial education is decisive in
forming students' entrepreneurial intentions
(Utomo et al.,, 2022). Many universities have
strongly developed and implemented
entrepreneurial education programs.

Moving away from notions of
entrepreneurship as a traditional academic
structure, Sarasvathy and Venkataraman (2011)
conceptualize entrepreneurship as a "powerful
social force" and imply that entrepreneurship is
for everyone, not just aspiring enterprise owners.
Entrepreneurial education is defined by Alberti
et al. (2004) as: "The structured formal
conveyance of entrepreneurial competencies”.
As for Engle et al. (2010), entrepreneurial
education is "to let students know of the skills
necessary to successfully start a business and
help build their confidence in being able to
perform those activities". "Learning to recognize
and act on opportunities and interacting socially
to initiate, organize and manage new ventures"
is how Rae (2005) wused to describe
entrepreneurial education. These concepts of
entrepreneurial education are presented from
the perspective of knowledge tolerance and
learning.

Looking at enterprise and entrepreneurship
from the perspective of contributing to their
creativity, entrepreneurial education is "learners
developing the skills and mindset to be able to
turn creative ideas into entrepreneurial action”,
according to EC definition (2014). Finally, most
concisely and completely, entrepreneurial
education emphasizes imagination, creativity,
and risk-taking in business (Porter, 1994).

Combined from both perspectives,
entrepreneurial education is understood as a
combination of education and teaching
management, organizational skills. In addition, it
is to increase and consolidate creativity, and
strategies to deal with risks in the business
process. This educational program aims to
enhance and comprehensively develop students'
entrepreneurial abilities (Higgins et al., 2013).

Specifically, entrepreneurial education develops
an entrepreneur's strategic resources and
capabilities and helps discover and realise
business opportunities (Liu et al., 2019). At the
same time, entrepreneurial education is also
seen as an effective form of social support for
social entrepreneurship (Hockerts, 2018).

The intensity of self-efficacy is positively
correlated with the competence possessed by the
individual. In other words, entrepreneurial
education makes individuals more confident in
starting a business (Hassan et al., 2021). When
students create a company, entrepreneurial
education builds ambition, motivation, and risk
tolerance (Liu et al., 2019). Besides, practicing
simulation skills throughout the training process
also helps students effectively assess their self-
efficacy (Jensen, 2014). These activities give
students a theoretical background in the concept
of entrepreneurship and behaviour and thinking
of an entrepreneur (Wardana et al., 2020).

H3: Entrepreneurial education has a positive
effect on self-efficacy

Entrepreneurial education is not only the
fostering of entrepreneurial skills but also the
process of helping students realize business
opportunities. The training program contributes
to systematising the possible results when
starting up and communicating them to
students. Positive perceptions of achievements,
benefits, and other expectations motivate
students to start a business. Wardana et al.
(2020) suggest that  participating in
entrepreneurial education also helps guide
expectations of better outcomes. Entrepreneurial
education helps to define goals and orientations
and motivates outcome expectations (Liguori &
Winkler, 2020).

H4: Entrepreneurial education has a positive
effect on outcome expectation

The role of gender

Men and women possess significantly different
characteristics, especially in entrepreneurship
(Malach-Pines & Schwartz, 2008). When
approaching entrepreneurship from the
perspective of career choice, the two gender
groups possess distinct personalities and
psychology, and their social pressures on their
career choices are also different (Thébaud, 2010).
In particular, the various mechanisms of
entrepreneurship intention formation will
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change the nature of entrepreneurial behaviour
(Yukongdi & Lopa, 2017).

Studies combining gender and
entrepreneurship  have  concluded that
entrepreneurship is gender-driven (Ahl 2006;
Henry et al.,, 2016). In addition, Welter (2020)
encourages researchers to look more deeply at
gender in the context of exploratory research on
entrepreneurship. In accepting gender as a
prism, academia and entrepreneurship have
moved away from the stale framed studies.
Gender was used as a variable to examine the

differences between male and female
entrepreneurs and to explore how gender
influences behavior and entrepreneurship

(Marlow & Martinez Dy, 2018).

Research by Haus et al. (2013) shows that
men's social roles make them focus on
entrepreneurship because they need to achieve
it. In contrast, women start businesses to support
their families or serve society (Laguia et al.,
2022). Yamini et al. (2022) show that women
possess more motivation to start a business to
solve social problems. For student studies, Diaz-
Garcia and Jiménez-Moreno (2010) revealed that
men are likelier to perceive business
opportunities and help male students stimulate
entrepreneurial  intentions  through the
expectation of positive results.

Meanwhile, Paray and Kumar (2019) place
more importance on female students' knowledge
of entrepreneurial education. Accordingly,
female students tend to prepare more
thoroughly for entrepreneurship skills than male
students. Dabic et al. (2012), and Pelegrini and
Moraes (2022) also confirmed the difference in
the formation mechanism of entrepreneurial
intention between men and women. So, this
study proposes the following hypotheses:

H5a: There is a difference between men and
women in the relationship between outcome
expectation and SEI

H5b: There is a difference between men and
women in the relationship between self-efficacy
and SEI

H5c: There is a difference between men and

women in the relationship  between
entrepreneurial education and outcome
expectation

H5d: There is a difference between men and
women in the relationship  between
entrepreneurial education and self-efficacy

METHODOLOGY

The survey subjects of this study are students
studying at universities in Vietnam. Respondents
rate the level of agreement with the questions on
a 5-point Likert scale, with 1 beings wholly
disagree and 5 beings completely agree. The
questionnaire is built on the Google Form
platform and collects data through social
networks. This survey method helps to limit the
missing values, increase the efficiency of the
response and save costs. The concept measures
in the survey were built in combination with
many previous studies. The scale of
entrepreneurial education uses five observed
variables from the study of Mu et al. (2020). Next,
the concept of outcome expectation is measured
by five questions in the study of Ip et al. (2021).
The scale of self-efficacy (7 items) is a
combination of the scale of Wardana et al. (2020)
and Hockert (2017). Finally, four items measure
the SEI inherited from the studies of Ip et al.
(2021) and Hockert (2017). All the measures are
adjusted to be compatible with the research
context in Vietnam.

The convenience sampling method was
applied in this study. The person conducting the
survey questionnaire is a 3rd and 4th-year and
above student or higher because in the filtered
information, A questionnaire was designed to
confirm "whether or not you were enrolled in a
course on entrepreneurship,” and the survey was
terminated if the student had not taken the
course on entrepreneurship. At universities in
Vietnam, knowledge about entrepreneurship
only begins to be taught in the third year of a
bachelor's degree. This is why 1st-year and 2nd-
year students do not conduct this survey. Only
3rd and 4th-year and above students and above
can have formal exposure to the
entrepreneurship education program. These
students have enough knowledge and
information as well as a certain recognition of
social issues of particular concern that need to be
addressed. It made them understand the
meaning of the scales in the questionnaire,
thereby choosing the most objective outcome.
After collecting 811 valid responses, the data
were analysed by partial least squares structural
equation modelling (PLS-SEM) with SmartPLS 4.
Hair et al. (2019) state that PLS-SEM helps
minimise errors when evaluating complex
models. At the same time, this technique is
suitable for analysing small sample sizes. The
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description of the survey sample is shown in
Table 1.

This study has 40 observed variables, the
minimum number of observations to be collected
is determined by the 10/1 sampling method, and
the required number of samples is 400.
Tabachnick et al. (2013) also made an association
between observation size and study results with
specific numbers 300 is good, 500 is very good,

Table 1: Descriptive statistics

and 1000 is excellent. The 811 students surveyed
for this study were in the very good range
suggested by Tabachnick et al. (2013). Besides,
the data of this study is processed by PLS-SEM.
This method helps minimize errors when
evaluating complex models. At the same time,
this technique is suitable for analyzing small
sample sizes. The description of the survey
sample is shown in Table 1.

Category Frequency Percentage
Gender Male 331 40.82%
Female 480 59.18%
Academic 3" 473 58.32%
year 4™ and above 338 41.68%
Majors Technology 109 13.44%
Humanities and social 175 21.57%
sciences
Economics 527 64.99%
Source: author's work.
RESULTS
Measurement model assessment
Table 2: Reliability and convergent validity
Variables Cronbach's Composite AVE Outer loadings
alpha reliability
Entrepreneurial 0.811 0.811 0.571 0.710-0.800
Education
Outcome Expectation 0.887 0.889 0.689 0.799 - 0.859
Self-Efficacy 0.855 0.858 0.535 0.708 - 0.759
SEI 0.890 0.892 0.752 0.846 - 0.880

Source: author's work.

Cronbach's alpha and composite reliability
express the scale reliability. These two indexes
must be above 0.7 for the scale to satisfy their
reliability (Hair et al., 2014). Next, the average
variance extracted (AVE) must explain more than
50% of the data variability. Therefore, AVE greater
than 0.5 is satisfactory (Hair et al., 2014). On the

Table 3: Fornell-Larcker criterion

other hand, the outer loadings indicate the
contribution of each observed variable to the
research concept. This coefficient needs at least
0.7 to match the criteria of Hair et al. (2019). The
results in Table 2 show that the above conditions
are satisfied.

Variables Entrepreneurial | Outcome Self-Efficacy SEI
Education Expectation

Entrepreneurial Education | 0.756

Outcome Expectation 0.498 0.830

Self-Efficacy 0.529 0.539 0.732

SEI 0.498 0.469 0.576 0.867

Source: author's work.
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Next, the discriminant validity is tested with
Fornell and Larcker's (1981) criteria. The square
root AVE of each structure must be greater than
the correlation coefficient of the others.
However, Henseler et al. (2015) suggested using
the Heterotrait-Monotrait Ratio of Correlations
(HTMT) when assessing the discriminant. The

Table 4: HTMT criterion

HTMT index requires the cross-correlation
coefficient in the matrix to be less than 0.85.
Accordingly, the article combines both indicators
to ensure the objectivity of the results. So, the
Fornell-Larcker criterion (table 3) and HTMT
(Table 4) are both satisfactory.

Variables Entrepreneurial Outcome Self-
Education Expectation Efficacy
Outcome Expectation 0.587
Self-Efficacy 0.629 0.617
SEI 0.582 0.526 0.651
Source: author's work.
Structural model assessment
Table 5: Power explanation
Variables R* adjusted | Q?predict
Outcome Expectation 0.248 0.244
Self-Efficacy 0.280 0.276
Social Entrepreneurial Intention | 0.367 0.226
Source: author's work.
The coefficient of determination (R?) of the model. The results show that the Q° value

represents the explanatory level of the model.
According to the values in Table 5, the model
explains 36.6% of SEI formation. It can be seen
that the model reaches the average explanatory
level. Next, Q° represents the predictive strength

Table 6: Hypothesis testing with bootstrap

fluctuates between 0.226 and 0.276. Next,
hypothesis testing was performed with
bootstrap (N=5000). The results show that
hypotheses H1, H2, H3, and H4 are supported
because all p-values are below 0.05 (See Table 6).

Relationships B Std. Dev. | T-value | P-value
Entrepreneurial education — Outcome 0.498 | 0.032 15.775 | 0.000
expectation

Entrepreneurial education — Self-efficacy 0.529 | 0.028 18.805 | 0.000
Outcome Expectation — SEI 0.224 | 0.040 5.654 0.000
Self-Efficacy — SEI 0.455 | 0.036 12.630 | 0.000

Source: author's work.

Multi-group analysis
To evaluate the difference between male and
female students, multi-group analysis (MGA)
was applied. The MGA results showed that the
outcome expectation impact on the SEI of
females (B female = 0.101, p-value = 0.028) was
weaker than that of male students (B male =

0.439, p-value = 0.000). The difference between
females and males is also statistically significant
(B female - male = -0.337, p-value < 0.05).
Accordingly, the role of outcome expectation for
male students is more critical than for female
students. In contrast, self-efficacy was more
important for female students (8 female = 0.520,
p-value = 0.000; g male = 0.336, p-value = 0.000).
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The difference between women and men is also
statistically significant (B female — male = 0.183,
p-value = 0.010). Therefore, hypotheses H5a and
H5b are accepted. Finally, entrepreneurial
education positively affects outcome
expectations and self-efficacy in both gender

Table 7: MGA results

groups (p-value = 0.000). However, the MGA
results indicated no difference between females
and males in these relationships (p-value> 0.05).
Thus, hypotheses H5c and H5d are rejected. The
MGA results are shown in Table 7.

Relationships Difference
Female Male
p- p- B p-
B value B value value
Entrepreneurial education — Outcome 0.550 0.000 | 0.451 | 0.000 0.099 0.110
expectation
Entrepreneurial education — Self-efficacy | 0.555 0.000 | 0.493 | 0.000 0.062 0.281
Outcome expectation — SEI 0.101 0.028 | 0.439 | 0.000 -0.337 | 0.000
Self-Efficacy — SEI 0.520 | 0.000 |0.336 |0.000 |0.183 0.010

Source: author's work.

DISCUSSION

Research results show that self-efficacy has a
positive impact on SEI. This result is similar to the
study of Tuan and Pham (2022). Students'
confidence in their abilities can be seen to
develop and strengthen SEI. At the same time, SEI
will be oriented depending on the type of
capacity that the individual possesses. Another
outcome is that outcome expectations also
govern the formation of SEI. This positive
relationship is also shown in Luc's study (2020).
This result implies that building outcome
expectations is extremely important for social
entrepreneurship. It motivates students to be
more persistent with their social
entrepreneurship  goals  (Zeffane, 2013).
Although both factors in SCCT positively affect
the intention of social entrepreneurship, the
relationship strength of outcome expectation for
SEI is lower than for self-efficacy. This result is
quite surprising compared with Aure et al. (2019)
findings, with the direct impact of self-efficacy
on SEI relatively small; therefore, self-efficacy is
not considered the most reliable factor (Aure et
al., 2019). It can be explained that social
entrepreneurship is still a new concept in
Vietnam. Because Southeast Asian cultures have
low-risk tolerance (Hofstede, 1993), the outcome
expectations of social entrepreneurship may be
constrained by psychological barriers.

An interesting finding of this paper is that self-
efficacy governs the SEI of female students more
strongly than that of male students. The

empirical study of Figueroa-Domecq et al. (2022)
indicates that women tend to invest more
heavily in entrepreneurship ability than men.
This preparation relates to the startup process's
long-term vision and sustainable development.
On the other hand, female students participating
in this study also have relatively low
expectations about the results of social
entrepreneurship. This level of expectation is
even lower than the general model. This result
can be explained from the point of view of Brush
et al. (2009), that it took longer for women to
overcome their fear of failure. Especially when
the successful precedent of  social
entrepreneurship is minimal in Vietnam, the
risk-averse status makes female students more
pessimistic when assessing the outcome
expectations. In contrast, the SEI of male
students seems to be highly dependent on
outcome expectations. Their exploratory nature
makes their fear of failure insignificant (Camelo-
Ordaz et al., 2016).

Education impacts forming students' career
choices (Adha et al, 2022). In this article,
entrepreneurial education plays a vital role in
self-efficacy. This result is similar to Wardana et
al. (2020) and Hassan et al. (2021).
Entrepreneurship education in universities
contributes to building a solid foundation for
students. It allows students to acquire theoretical
knowledge to build understanding and strongly
influence the attitudes, thinking, and behavior of
students, thereby motivating them to choose to
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become social entrepreneurs (Wardana et al.,
2020; Hassan et al., 2021). Therefore, the positive
influence of entrepreneurship education on SEl is
also confirmed. Research by Rakicevic et al.
(2023) has supported this statement. The authors
assert that entrepreneurship education plays an
essential role that must be considered within the
framework of SEI factors. Thus, the knowledge
and skills that individuals acquire through
education will encourage the development of
SEI. Besides, education also strongly influences
the formation of outcome expectations. This
result is quite similar to the studies of Pfeifer et
al. (2016). Notably, the above relationships have
no difference between men and women. In other
words, males and females have the same skills
and knowledge to form high self-efficacy. They
are also trained to build their respective social
entrepreneurship expectations. It can be seen
that the advantage of entrepreneurial education
in Vietnam is the promotion of equal
development for all students. However,
entrepreneurship is a highly personalised
behaviour (Morrison, 2000). Applying a standard
educational formula for all students will limit the
ability of each individual to develop. Especially
when there is a considerable difference between
men and women in entrepreneurial psychology
(Brush et al., 2009), traits and values (Malach-
Pines & Schwartz, 2008). The model
entrepreneurship training program also makes
the entrepreneurial orientation less flexible and
creative. It can hinder or even suppress SEI.

CONCLUSION AND RECOMMENDATION

Based on SCCT, this study tests the role of
entrepreneurial education, self-efficacy and
outcome expectation on social entrepreneurship
intention. With the hypotheses supported, the
study once again confirms the critical role of
SCCT as a classic theory in the study of
entrepreneurial intention in general. On the
other hand, this is one of the few studies that
compare gender differences in entrepreneurial
intention formation, especially social
entrepreneurship. The findings in the research
results are an essential contribution to the
theoretical knowledge and simultaneously
create a new  perspective on  social
entrepreneurship in an emerging economy.

Based on the results, it can be seen that
equipping the right entrepreneurial skills
increases the success rate of doing business

(Kirby & Ibrahim, 2011). At the same time,
building a positive outcome expectation also
helps individuals persevere in pursuing their
social entrepreneurship goals. Therefore,
universities must build training programs closer
to reality, creating opportunities for students to
practice and develop entrepreneurial abilities.

The research results also show the reality of
using the same training form for male and female
students with limited personal development
ability. For female students, universities need to
focus on the psychological barriers when doing
business is required. Universities need to focus
on this because social entrepreneurship is a new
field in entrepreneurship in general, with much
emphasis on solutions and creativity. Women
often face psychological barriers such as fear of
failure and wanting to feel secure (Cacciotti &
Hayton, 2015; Verheul & Thurik, 2001). These
two things are the reasons that prevent female
students from focusing on starting an enterprise.
Although men deal with fewer psychological
barriers than women, they need to focus more on
the necessary skills in enterprise and
management to ensure their  social
entrepreneurship. It helps men have a clear,
calculated, and precisely planned route.

Universities need to focus on the
characteristics of each gender to come up with
appropriate methods and strategies for
entrepreneurship curricula in general and social
entrepreneurship in particular. First, instead of
having students do the same exercise, lecturers
need to have appropriate exercises for genders
based on the outstanding characteristics of each
group of male and female students. It is
necessary so that through the exercise, the
lecturer can see the characteristics and
differences between the sexes and how male and
female students solve problems. In addition,
instead of conducting the same training program
for both women and men, startup training
programs should synthesize and develop new
programs with appropriate knowledge and
information on common characteristics for both
males and females. Besides, methods should be
devised to combine the strengths of both male
and female students. It is to create a program that
is best suited for all students. Universities should
also develop courses, activities, and issues about
entrepreneurship for both male and female
students to solve. From there, each student has a
lesson and experience, and lecturers can observe
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the difference between genders. Through this,
Universities and lecturers be possible to improve
the training program to improve efficiency.

Despite the contributions, this study also
encountered certain limitations. First, although
the sample size is rated good according to
Tabachnick et al. (2013), the convenient
sampling method leads to a rather significant
disparity between the proportions of men and
women. This may cause the dataset not to reflect
the results thoroughly. Second, cross-sectional
studies may only show the mechanism of SEI for
a short period. This limitation implies extending
the longitudinal research direction to observe SEI
formation closely. Next, expanding the scope of
the study to a cultural, geographical or policy
perspective is also an idea to help build a more
exciting research model.
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